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Context. Researchers and policymakers increasingly recognize the importance to students 
and the labor market of postsecondary education instruction at the noncredit level. Yet the 
nature, extent, and outcomes of that instruction is little understood. Most institutions track 
only the bare minimum necessary to administer their noncredit programs, and what they 
do collect lacks consistency or aggregation at a systems level. Yet this is not universally 
true.  EERC worked closely with agencies in three states (Iowa, Louisiana, and Virginia) that 
collect and analyze data on noncredit instruction to develop a taxonomy that can serve as 
the basis for a consistent data infrastructure. This taxonomy marks the beginning of a data 
journey to explore commonalities in defining and discussing noncredit programs. 
This study calculates the extent to which the standard expenditure per student ratio 
misrepresents actual expenditures. Since data on noncredit enrollment has never been 
collected at the federal level, the researchers collected it at the state level.  
 
Our noncredit data taxonomy includes four primary categories. 
 
Purpose & Design. Field of study, noncredit type, program length and admission, delivery, 
credentials associated with offerings 
 
Outcomes. Academic outcomes, labor market outcomes, nondegree credential outcomes 
 
Demographic & Enrollment. Enrollments, demographics, identifiers 
 
Finance. Tuition, state funding, federal funding 
 
A roadmap for the data journey. The taxonomy provides a starting point for understanding 
noncredit instruction at the institution, system, or state level. The value of taking this data 
journey is multifold: making the case for resources to support noncredit instruction; 
improving articulation between noncredit and credit instruction; preparing for federal 
funding that may flow to students through short-term Pell grants; and developing capacity 
to document high-quality educational programs. In order to realize these benefits, 
institutions will need to collect data on noncredit offerings, outcomes, students, and 
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funding. State agencies will need to decide which data elements to collect and how to 
define the concepts that underpin them.  
 
In crossing over from the conceptual to the operational level, the work required may appear 
daunting. States and institutions can ease their workload by sequencing mission-critical 
steps:  
 

1. Take an inventory of current noncredit data elements and the data being collected.  
2. Begin with essentials and build over time.  
3. Ensure that your mission or multiple missions are captured and differentiated.  
4. Choose a data platform that allows for interconnectivity.  
5. Build partnerships over time for credentials and labor market outcomes. 
6. Develop organizational systems that allow for growth and refinement.  

 
 
 
 


